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This policy should be read in conjunction with the following policies and documents:  
Disability Access Plan 
Admissions 
Assessment and Reporting 
Safeguarding 
Student Behaviour 
Mental Health and Wellbeing 
Teaching and learning 

PSHE 
GDPR 
Curriculum Policy 
Attendance and Engagement 
 

 
1. AIM 

At CSVPA, referred to as the ‘School’, we aim to provide all our students (Further and Higher 
Education) with the best opportunities to achieve. We want all our students to receive high quality 
teaching with appropriate support, so they make at least good or better progress and achieve 
their desired outcomes. 
 
We know that our students arrive with a wide variety of education backgrounds and bring with 
them an enriching range of beliefs and experiences. We value this diversity and the unique 
qualities of each learner, recognising that learning takes place at different rates and for some there 
may be barriers which provide extra challenges to learning. Support for students, whether they 
join the school with an already identified learning need/disability or not, is offered. 
We aim to be inclusive and accessible by design (Appendix 1 for example of this), which means 
we will proactively plan for differences, utilising the best evidence from research for affective 
teaching and learning. We recognise that what works well for all students is likely to be 
particularly helpful for those with Special Educational Needs (SEN). 
 
The aim of this policy is to explain the responsibilities of the School, the support we provide and 
the responsibilities of parents and students, in relation to Special Educational Needs and Disability 
(SEN/D). 
 
 

2. REGULATORY AND LEGISLATIVE CONTEXT 

2.1 A student has a “learning difficulty” within the meaning of s.312(2) Education Act 1996 , and 
as amended by the Children and Families Act 2014 if he/she: 
• has a significantly greater difficulty in learning than the majority of age matched peers; 
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• or a disability which prevents or hinders him/her from making use of educational facilities of 
a kind generally provided for students of that age.  

This forms the legal foundation for identifying and supporting students with learning difficulties 
and special educational needs. 
 
2.2 A person is disabled if they have:  
‘a physical or mental impairment which has a long-term and substantial adverse effect on their 
ability to carry out normal day-to-day activities.’ Equality Act 2010 section 6(1) (a) and (b) 

The Equality Act 2010 that applies to SEND in schools is: 

“A person (including a school) must not discriminate against a [student] because of a disability.” 

(Equality Act 2010, Section 85) 

This section makes it unlawful for schools to discriminate against disabled pupils in relation to: 

• Admissions 
• The provision of education 
• Access to benefits, facilities, or services 
• Exclusions or any other detriment 

Additionally, schools have a duty to make reasonable adjustments to ensure that disabled pupils 
are not placed at a substantial disadvantage compared to their peers. This includes adjustments to 
policies, practices, and physical environments, as well as the provision of auxiliary aids and 
services 

 

2.3 Although as an independent school, CSVPA is not legally required to adhere to the SEND 
Code of Practice (2015) we believe this is good practice and as such will adopt this as our 
approach to Special Educational Needs and Disabilities.  

 
 

3. IDENTIFICATION OF STUDENTS WITH ADDITIONAL LEARNING NEEDS 

3.1 Learning difficulties and disabilities may affect students who are of high underlying cognitive 
ability in the same way as those of lower ability. The expression “learning difficulty” covers a wide 
variety of conditions and may include, but is not restricted to, dyslexia, dyscalculia, dyspraxia and 
attention deficit hyperactivity disorder (ADHD). It may also include those students who have 
problems with sight, hearing or on the Autistic Spectrum. Parents are expected to give the School 
complete information about any learning difficulties identified and also provide the School with 
the relevant diagnostic assessment documentation. 
 
We strongly encourage adult students to declare their needs on application (or when known) in 
order to provide the best possible support from the start.  
 
The law imposes on schools, in general, a responsibility for meeting the educational needs of 
student whilst in the care of the school. School must use their best efforts to ensure that the 

https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
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necessary provision is made for any individual who has SEND and that those students can engage 
on an equal basis alongside their peers. 
 
It is important to note that students with English as an Additional Language (EAL) are not 
confused with having SEN/D, although they may have.  Where students need additional English 
Language support because of EAL, this can be provided by the English Language Department.  
Students usually come to the attention of the SENCo in one of five ways: 

• Entry point assessments and/or screening. 
• Referral by a teacher: teachers have the knowledge and skills to assess whether a student 

may need additional support. This will follow at least one cycle of Assess, Plan, Do, Review 
(APDR-see below) and after speaking with the student (Appendix 2 Referral Form) 

• Self-referral: students recognise challenges in their studies and seek support to address 
them. 

• Referral arising from a diagnosis by an external medical or educational professional: The 
student arrives at the college with a written report detailing a specific learning difficulty 
which is captured as part of the admissions process. OR a diagnosis is received from an 
external medical or educational professional once the student has enrolled.  

• EHCP: This is usually seen at the admissions stage and will be reviewed to see if the school 
can meet need.  

 

3.2 Assess, Plan, Do, Review 

 

The APDR is the basis of the graduated approach for supporting students with SEN/D.  
It involves a continuous process of identifying needs, planning support, implementing strategies, 
and evaluating their effectiveness. This cycle ensures that students receive appropriate and timely 
support to help them succeed in their chosen educational path 
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Stages of the APDR Cycle: 

Assess: 

This stage (in the first cycle, this is completed by the teacher often through formative assessments) 
involves gathering information about the students’ needs and strengths. This will also include any 
specific challenges related to their SEND. The assessment process should involve the student, (their 
parents/carers, if under 18 when they started their course at CSVPA), and relevant professional. 

 

Plan: 

Based on the assessment, a plan is developed to address the student's identified needs. This plan 
outlines specific strategies, interventions, and support measures that will be put in place. It should 
also include clear goals and expected outcomes.  

These will be captured in the Individual Learning Plan (ILP). 

 

Do: 

This stage involves implementing the planned support strategies. This may include providing 
differentiated instruction, using assistive technology, offering additional learning support, or making 
reasonable adjustments to the learning environment. 

 

Review: 

The effectiveness of the implemented support is regularly reviewed and evaluated. This review 
process involves assessing the student's progress against the planned goals and making 
adjustments to the plan as needed. This ensures that the support remains relevant and effective in 
meeting the student's needs. 

 

The cycle is then repeated with further adjustments. A referral would be made to the SENCo if the 
planned implementation is having limited or no impact on progress. A referral may also be made if 
there is a need for ongoing support and monitoring that is additional to the usual classroom 
provision. It should also be noted that needs of students may change over time so flexibility in 
approach is needed.  

To be most effective it is likely that collaboration between the student, their family, teachers, and 
relevant professionals is required but this is considered on an individual basis. 
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3.3. Education Health Care Plan (EHCP) 

For students who study at CSVPA, with an EHCP, these will be reviewed in line with the SEND 
Code of Practice (2015). Please refer to Chapter 9, specifically paragraphs 9.166-9.178 of the 
SEND Code of Practice (2015) 

 

3.4. Internal Screening follows a referral and helps to: 

• Provide information to support recommendations for individual help and inclusive classroom 
practice.   

• Determine whether the student may qualify for Exam Access Arrangements and other 
reasonable adjustments.   

• Provide information to support a referral to other agencies and professionals (internally or 
externally. 

 

Internal screening is carried out by the SENCo and in most cases uses the CAML+ELTwell tools 
which are specifically designed to be used with students who have English as their 
second/additional language. Other diagnostics, such as dyslexic checklists can also be used.   

As there are often co-occurring conditions. E.g. ADHD and autism or Autism and medical 
conditions like anxiety, it is important to consider strengths and difficulties within this context and 
draw on the support and expertise of a range of professionals.  

For students who are under18 (or who are already enrolled on a Further Education course at the 
School) the outcome of the screening test will be shared with parents. If the student is 18 +, the 
student’s consent is required before the outcome is communicated to the student’s parents. 

 

3.5 The SENCo will recommend the next steps, which might be an Individual Learning Plan (ILP) 
(Appendix 3). This outlines the specific needs and support strategies for the student, as well as 
inclusive classroom practice recommendations.  The ILP will be reviewed at least termly by the 
SENCo, with the student, teacher and where relevant, the student’s parents/carers and other 
professionals. 

 

4. NATURE OF THE SUPPORT PROVIDED  

The SEND Code of Practice (2015) states:  

“Teachers are responsible and accountable for the progress and development of the [students] in 
their class, including where [students] access support from teaching assistants or specialist staff.” 

(SEND Code of Practice: 0 to 25 years, Section 6.36)  
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A Student has the right to refuse the offer of support, but it is hoped that students see the support 
offered as a benefit to them. 

‘High quality teaching, differentiated for individual pupils, is the first step in responding to 
[students] who have or may have SEN. Additional intervention and support cannot compensate 
for a lack of good quality teaching’ (SEND Code of Practice: 0 to 25 years, Section 6.37). 

SEND support can range from providing advice and training to teachers and other staff, to 
bespoke technology and extended time for assignments. Some students may need a specific 
evidence-based intervention that is delivered over a set period of time by the SENCo, whilst 
others may need long term adjustments. 

Teachers may provide additional tutorials and adapted resources and extra reminders for 
assignments, as examples of other support.  

Views of the students (sometimes referred to as pupil/student voice) are an important part of 
making sure the right support is provided. 

All students with SEN/D or in need of additional support will be on the SEND register (see Record 
Keeping section) and may have an ILP. This will also help with the requests for Access 
Arrangements. 

 

5. MONITORING AND ASSESSMENT OF STUDENT PROGRESS 

Student progress monitoring and assessments sit within the APDR cycle. 

The SENCo works with other professionals and students (and parents if under 18) to gather 
information about progress against outcomes and review any assessments. This can be formative, 
summative, qualitative or quantitative data and will inform ‘next steps’ planning.  The purpose of 
this is to enable the School to continually assess their approach to SEND, ensuring that 
appropriate actions are taken to maximise the academic achievement of students  

ILPs are reviewed at least termly with the student/ parents and relevant staff.  

The SENCo analyses data over the course of the year to determine where resources 

should be deployed and provides reports as requested to other professionals.  

 

6. RECORD KEEPING AND CONFIDENTIALITY 

Students who have been identified as having a learning need and /or requiring additional support 
will be included on the SEN register. All students on the register. will have their own confidential 
file containing: 

• Summary of needs and support provided (or recorded as no request for support) 
• Assessment & screening records 
• Correspondence 
• Requests for Access Arrangements/Extension Times for coursework 
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• ILP: Record of need, support strategies and recommendations for inclusive classroom 
practice 

 

7. ASSESSMENT ACCESS ARRANGEMENTS 

The Equality Act 2020 requires an awarding body to make ‘reasonable adjustments where a 
disabled person would be at a substantial disadvantage in undertaking an assessment.  

This includes chronic medical conditions which might be variable in effect, or which might recur. 
For example, a student who has cancer, HIV, multiple sclerosis or mental health difficulties would 
also be entitled to reasonable adjustments under the Equality Act’. 

‘The purpose of an access arrangement/reasonable adjustment is to ensure, where possible, that 
barriers to assessment are removed for a disabled candidate preventing him/her from being 
placed at a substantial disadvantage due to persistent and significant difficulties’ 

For FE courses that are through UAL, CSPVA follows their policy here 

For HE, 4.2.1 of the  JCQ Access Arrangements regulations states: 

‘A student does not need a diagnosis to request reasonable adjustments for assessments as 
it based on the learning difficulty or disability of the individual and how that impacts on their 
ability to complete the assessments.’ 

If you would like to listen to a student in a different setting explain how Access Arrangements 
have helped them, you can listen here. 

For students who need access arrangements for the IELTS assessments, the information can be 
found here. The SENCo and English Language department will work with the student to arrange 
this.  

In some cases, external assessments, such as those conducted by a child psychologist, may be 
required.  

The SENCo in collaboration with Pathway Leaders and teachers will ensure that students who 
need access arrangements have these provided:  

• That centre-delegated and awarding body approved arrangements are in place prior to a 
candidate taking his/her first formal supervised assessment 

• That candidates are aware of the access arrangements that are in place for their 
assessments.  

• All students have the required access arrangement for all assessments and exams  

 

HE students may be able to apply for Disability Students Allowance (DSA). The School can 
support with the process. A short video about the process can be found here. 

 

 

https://docreader.reciteme.com/doc/view/id/673758a4b2d89#page-6
https://www.jcq.org.uk/exams-office/access-arrangements-and-special-consideration/regulations-and-guidance/
https://youtu.be/h6-0uKzPU6w
https://ielts.org/take-a-test/booking-your-test/access-arrangements
https://www.youtube.com/watch?v=YCoQ6d35EGY
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Appendix 1 Accessible Design 
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Appendix 2 Referral Form 
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Appendix 3 ILP 

 


