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Cambridge School of the Visual and Performing Arts (CSVPA)

Introduction and strategic aim

Cambridge School of Visual and Performing Arts is a small, highly specialised provider of Further
and Higher Education in Cambridge. We offer University of the Arts London accredited FE awards
(diploma and extended diploma) in creative media, design, music and performing arts, and
Bachelor's and Master’s degrees in art and design subjects (Visual Communication, Graphic
Design, lllustration and Animation, Fashion, Fashion Branding, and Art and Design), as well as a
Graduate Diploma (level six) in Art and Design, all validated by Falmouth University since 2017.

We currently have just under 100 students on the university-level courses, and they are a diverse
mix of home and international students, from a wide range of countries. Overall, around a third of
students are from the UK, and the remainder from more than 30 other countries. As is typical of
many UK Higher Education institutions, the majority of the postgraduate students are international
(18 of 23) and but the undergraduate programme is more evenly split, with 46% of students from
the UK.

The School operates within a traditional studio-based “art school” format, with small classes
focused on the iterative processes of idea generation, production, reflection and feedback.
Students work on individual work within an outcomes-based framework and are encouraged to
develop their own voice and style within that. All classes are held in person, and students are
encouraged to work on-site, with support and guidance available from tutors.

The tutors are a mix of experienced academics and professional practitioners, giving students the
best experience in both the academic and professional contexts.

Our results are excellent, with students achieving good degrees at the rate of around 70% and
initial results from the graduate outcomes survey showing progression to further education and/or
graduate level employment above 50%.

Our overall strategic aim is to be a high-value, specialised centre for education in the visual and
performing arts, fostering creative talent through a personalised and individual pedagogy that
emphasises the importance of ideas as well as skills, tradition as well as technology for the future.
We intend to apply for Degree Awarding Powers within the next eighteen months, which will enable
us to expand our offer and to further develop our unique vision for the future of arts education.

Over the next five years we plan to grow, adding to the provision in higher education, with further
courses in digital design and further postgraduate offer in music and spectacle. We hope to
increase numbers, but to remain a highly-personalised, traditional studio environment, that offers
access to excellent support and tuition, and that supports students and graduates in furthering their
careers in the fields of design and the creative arts. We believe that we offer a viable and desirable
alternative to the larger and more established university provision in the arts, and for some
students, our environment is the best possible place to develop and nurture their talent.

We hope and plan to provide more scholarship opportunities through industry contacts and more
support for students from disadvantaged backgrounds, both through their studies and into their
careers beyond, but intend to remain a small, supportive and creative school that enables students
to develop their voice and skills throughout their careers.

A full analysis of CSVPA’s relationship to each section of the Equality to Opportunity Risk Register
provided as Appendix A.
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From this analysis, we have identified a number of areas where we either have a disproportionate
number of students at risk, or where we believe that we can make a sustainable and effective
difference to students within that risk category.

Equality of Opportunity Risk Register

Analysis of UCAS applicant data from 2019-20 to 2023-24 (n=668) shows that we make offers to
around 75% of UK-domiciled applicants, with the majority of rejections being due to the applicant’s
failure to attend an audition or interview or supply a portfolio. There are only minor differences in
this rate when subdivided by courses or years, and no difference when analysed in terms of
disability, FSM eligibility or parental education.

The profile of students who accept a place at CSVPA are slightly different to those who apply or
are offered a place, with a slightly lower average TUNDRA Quintile Score (2.9 vs 3.1), a slightly
higher percentage of students who were eligible for Free School Meals, and a lower rate of
parental participation in higher education.

This is likely a reflection of the lower tariff we accept, and the more flexible approach we have to
entry requirements (unlike many competing schools, we do not specify that students must have
studied a creative subject at level 3, do not have specific GCSE grades required, and will consider
students who have not had a formal arts education).

When compared with national participation rates in higher education, and with a key competitor,
The University of the Arts London, the difference is even more noticeable: 35% of CSVPA students
are in TUNDRA Quintiles 1 and 2, compared with 28% nationally, and only 15% of CSVPA’s
students are in Quintile 5, compared with 32% nationally.

Although we are doing well in this measure, we could do more to emphasise our flexibility and
accessibility when it comes to promoting the course, and the support we provide for students.

Along with evidence (see Appendix A), our institutional experience and student consultations
suggest that these indicators of risk may be a result of EORR Risks 1, 2 and 3 which are discussed
further below.
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Cambridge School of the Visual and Performing Arts (CSVPA)

Risk 1. Knowledge and Skills

Students may not have equal opportunity to develop the knowledge and skills required to
be accepted onto higher education courses that match their expectations and ambitions.

There is a specific risk in all creative subjects that students may not be able to access creative
education at the lower levels, and therefore be unable to progress to higher education in the field.
Coupled with that risk is the lack of awareness of opportunities in the creative industries, or lack of
familial support for advancement in a creative field. The creative industries remain one of the UK’s
fastest growing economic sectors?, and demand for graduates is high?, but the number of
applicants to creative courses has remained static, and the industries are often not representative
of the UK as a whole.?

Although admission to creative subjects at university has remained steady at around 8% of
students for the previous eight years*, the discourse within the public sphere is often tilted against
these areas, and the overall demographic profile of students in the arts is weighted towards the
higher income areas®, similarly to the demographic profile of the industries themselves.

As with all subjects the pipeline to university starts much earlier, with the availability and selection
of level 3 qualifications in related areas, and prior to that with the choice of GCSE subjects
available. Enrolment in level 3 qualifications in the performing and creative arts has been in partial
decline over the last decade as schools and colleges have been pressured to focus on STEM
subjects at the expense of others. There is evidence that a covid-era drop has been reversed,
although the decline in level 1 and 2 certificates in similar subjects continues, which will continue to
have knock-on effects on the uptake of level 3 qualifications®.

CSVPA will accept students from a wide range of prior study (we interview and review portfolios for
all applicants, which allows for a personalised assessment of a student’s potential). This makes us
uncommon among art schools, who typically require prior qualification in the subject field and high

level of initial skill.

We have designed the first year of the programmes to allow for a diverse range of skills among the
cohort, with additional development workshops and classes available to enable students to rapidly
acquire the skills and understandings needed to progress and succeed. This has served us well,
and our results in terms of uplift and the success rates of students without a level 3 qualification in
a related subject are evidence of that. ’

We do not recruit a large number of students and have thus far not widely advertised our flexible
approach to recruitment. Post-pandemic we are still positioning ourselves, but we have plans to
implement a more comprehensive local outreach programme, aimed at encouraging students who
have not previously considered an arts-based degree or career to apply. We have a number of

1 https://lwww.gov.uk/government/statistics/dcms-and-digital-sector-gva-2022-provisional/dcms-sectors-
economic-estimates-gross-value-added-2022-provisional

2 https://www.thecreativeindustries.co.uk/facts-figures/creative-industries-employment-14-above-pre-
pandemic-level

3 chrome-
extension://efaidnbmnnnibpcajpcglclefindmkaj/https://creativeaccess.org.uk/app/uploads/2024/07/the-class-
ceiling-in-the-creative-industries-report-2024.pdf

4 https://www.hesa.ac.uk/news/19-01-2023/sb265-higher-education-student-statistics/subjects

5 See Appendix 1, page [XX]

6 https://analytics.ofqual.gov.uk/apps/VTQ/VocationalAndOtherQualificationsOverTime/),

7 See appendix A
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projects and activities in Cambridge: most notably our collaboration with the Fitzwilliam Museum?®
which is seen by a wide range of local school and college students, and which serves to showcase
not only the work of the school but also the importance of the arts in understanding the world, and
their value to society.

Risk 2: Information and Guidance - this risk is dealt with in the example above, in 1
Risk area (being closely related)

Students may not have equal opportunity to receive the information and guidance that will
enable them to develop ambition and expectations, or to make informed choice about their
higher education options.

This is very closely linked to Risk 1 and ultimately to the overall issue of access to, and
understanding of, creative education and careers to some demographic groups. Typically,
applicants to art and design programmes are advised on the portfolio and interview process for
admission to university within their level three tuition, and applicants who do not have family
members or contacts in the creative industries are frequently advised by teachers at GCSE and
Level 3 as to the possibilities of a creative career.

A student who is not taking a level three qualification in a related subject has no such access to
information, and may often be unaware of the potential for a career in the creative industries.

Application to creative subjects has the additional burden of a submitting a portfolio, or attending
an interview. For students who are already uncertain about attending university, or who have not
studied on a creative course, these can be an insurmountable burden. Failure to attend an
interview or submit a portfolio is the most common reason for us to reject an applicant, and a
preliminary analysis of applicants who have failed to do so shows that the majority of them did not
attend university at all (or at least did not accept a place at a university in that cycle).

We are continuing to develop our local outreach activities, and will focus on providing guidance
and inspiration as to the value of a creative education and career, and on the pathways available to
pursue the same.

In addition, we have amended the application process to allow students to submit a digital portfolio,
followed by an informal conversation. Although from our perspective this is functionally the same
as a portfolio interview, we expect that it will be less stressful for the applicants: reframing the
interview as a conversation. We are updating the website to explain this process, and our frontline
admissions staff are briefed on the process, in order to reassure students.

Risk 3: Perception of Higher Education
Students may not feel able to apply to higher education, or certain types of providers within
higher education, despite being qualified.

As with Risks 1 and 2, this is closely linked to overall perceptions of the creative industries within
the communities, and to the overall reluctance to attend university.

Our TUNDRA profile indicates that we are doing well in this area, and recruit from a more diverse
range of socio-economic areas than is typical of other art schools, but more outreach would

8 https://www.csvpa.com/stories/events/csvpa-and-fitzwilliam-museum-collaborate-for-a-thought-provoking-
late-at-the-fitz-event/
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continue to improve on this. We are aware that the application process for an arts school is
stressful, and are making changes to allow for digital submission of portfolios and auditions.

We have a flexible and supportive approach to the application process, and could do more to
support students in demystifying the application process. As a small provider with a supportive
specialist community, we are particularly attractive for students who are anxious or intimidated by
the larger institutions.

Equality of Opportunity Risk Register

The second area of concern is related to retention. Overall, 81.31% of students continued their
studies (over the previous four years). This is lower than the national average (90.1%) and is
cause for concern. https://www.officeforstudents.org.uk/data-and-analysis/continuation-and-
transfer-rates/continuation-rates/

Non-white, lower TUNDRA Quintile students had lower continuation rates than white students and
those from high quintile areas, and this difference is in line with national patterns, although overall
continuation rates remain low.

Disabled students (the overwhelming majority of whom declared a mental illness or learning
difficulty) fared better than non-disabled students, which is counter to national patterns, and cause
for celebration. Our instinct (based on analysis of student welfare requests and requests for
extensions and the like) is that this is not because those students who had not declared difficulties
were not facing them, but that those students who had declared a disability had access to better
support, both before commencing studies and during.

We do not have data on transfer rates, which may be some cause of the lower overall rates, since
our limited portfolio of courses means that students who wish to change their course have to
withdraw from CSVPA and enrol elsewhere.

Overall, the OFS notes that: Continuation rates are lower at further education colleges and other
higher education providers (79.8 per cent) than higher education institutions (87.7-95.8 percent);
and our rates are higher than those published for FE and alternative providers.

Funding and support

It is worth noting that self-funded students had a perfect continuation rate, while SLC and provider-
funded students dropped out at a higher rate, which indicates a relationship between financial
pressure and withdrawal rates.

Anecdotal data and exit interviews confirm this relationship, with financial concerns being cited. We
do ask students to tell us why they have dropped out, and this is recorded. According to that data,
20% deferred or intermitted,14% left for health reasons, 17% transferred (or intended to) and 25%
for personal reasons, including financial. It is important to note that this data is not currently
disaggregated to BA students from the UK (which the comparative data is).

These concerns about the support students have (financial, personal and developmental) are
closely linked to Risks 7 and 10 on the risk register.
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Risk 7: Insufficient personal support

Students may not receive sufficient personalised non-academic support or have sufficient
access to extracurricular activities to achieve a positive outcome.

This is not easily quantifiable. As a small specialist provider we cannot offer the range of extra-
curricular activities that other larger institutions do.

Our students are able to join Cambridge University Student Societies. We have a student
association who organise social activities, and we offer dance, yoga and art classes as extra-
curricular activities. In the past we have offered a number of sporting activities including basketball
and football, but interest in these options has been subject to the preferences of each cohort.

Cambridge as a whole has a wide range of activities available, including excellent sports facilities
and gyms through both the University of Cambridge (available to all students) and the local council,
as well as many private gyms and options. We encourage our students to explore the city and take
advantage of the opportunities on offer. We have an active Student Association (we are not
members of the National Union of Students) who arrange social activities and provide a sense of
community for the School, with the support of the administration. We are exploring links with the
Student Union at Anglia Ruskin University as well.

We can provide accommodation to all students in our own accommodation blocks, and the majority
of students choose this option. We offer a range of choices, including fully-catered and self-
catering options. Students who wish to stay in Cambridge in their own accommodation can access
listings and support through a number of local providers, but we do not explicitly support them in
finding accommodation.

All students have a personal tutor, in addition to their academic tutors, and can speak to them
about any issues that they wish to discuss. In addition we have a full-time welfare support
counsellor who is available to meet with students for one to one sessions, and who can also refer
students to further support locally if needed. We have a nurse in residence at the accommaodation,
whom students can speak to about minor health issues and we make sure that all students in
residence are registered with a local GP.

The community of the School is close, and supportive, and we work to ensure that students feel
part of the community.

Risk 10: Cost pressures

This is a substantial risk to us, and all universities currently. In particular, we find that cost
pressures are a substantial factor in student withdrawals. Many students report financial difficulties,
both in general discussion and when withdrawing. We have a high proportion of students from
lower POLAR and TUNDRA quintiles, with consequent lower levels of familial support available,
and many of our students report little to no support being given to them in the process of applying
for student finance. Anecdotal evidence from the student support services shows that students
frequently receive their loans late, and receive the minimum amount despite being eligible for more
support.

Art school can be expensive, and we provide access to free materials, a considerable cost for
design students, especially in fashion, including free printing, calico, and basic supplies. We gather
donations from commercial enterprises which are available to all students, and we encourage
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students to reuse and recycle materials in their work. We provide students with access to
computers and software at no charge, and do not require the purchase of any additional
technology to complete the course. This includes high end cameras and darkroom equipment and
large scale colour printing.

We have a hardship fund which students can access by reporting need. Most commonly, this takes
the form of vouchers for meals at the canteen, or discounts on accommodation or tuition costs.
Over the last two years we have supported more than twenty students with either a reduction in
accommodation or tuition fee, subsidised transport or meals.

We have full scholarships available to students, some with corporate sponsorship, some from our
own funds. We currently have four students on full tuition scholarship.

We are aware that most of our students have part time jobs, and are revisiting the teaching
timetable in order to ensure that they are able to both work and complete their studies. This is a
balancing act, since the studio model is an important part of the pedagogic strategy and the overall
school philosophy, and we do not wish to reduce the contact hours (currently at minimum 25% of
notional hours) as we believe that this is a key part of our success.

We are aware that some of our students have found that managing their finances is difficult, and
are looking into supporting them with budgeting and planning as well as in applying for work and
progression after completing tertiary education. These are both strategic priorities.

Risk 12: Progression from higher education

Students may not have equal opportunity to progress to an outcome they consider to be a
positive reflection of their higher education experience.

Our student outcomes are hard to track, but from the limited data we have, there are indications
that students find it difficult to progress into the careers they wish. This is not uncommon for
creative subjects: the industries we serve are notably challenging to access, especially for lower
income graduates.

We provide access to the industry in the form of guest speakers and mentors, and have short term
placements on offer with these mentors for students. We provide personal tutoring, which in the
final year is heavily focused on career progression and support for professional development.

From 2024-25 we offer an annual “careers week” during which we bring in industry experts to
review portfolios and conduct mock interviews, we do CV and social media clinics for students to
prepare their professional presence, and workshops in freelancing and launching your own
business.

Going forward, we are planning to develop short term assessed work placement or
entrepreneurship as an option in all undergraduate courses, and hope to be able to offer financial
support for travel and other expenses associated with these opportunities. The traditional
“sandwich” course model does not work well for creative industries, which tends to offer internships
only after graduation. In addition, there is evidence of a decline in participation in such
programmes °, although the research does not consider difference in subjects or disciplines. In our

9 https://taso.org.uk/news-item/new-report-addressing-gaps-in-the-participation-of-sandwich-courses/
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view, though, the administrative burden of sandwich provision exceeds the potential benefit to our
students, and we are not considering it going forward.

In our short term plans, we expect to offer startup support for design brands and freelancers, in the
form of financial and business support and guidance for students planning to work independently.
We are currently seeking sponsorship and external support for this scheme, and are speaking with
potential partners.

We are planning to tap into our alumni and professional network and set up a career mentoring
scheme that will continue beyond graduation, providing ongoing support for graduates (and then
using those graduates to support our newer students).

Access and participation plan 2025-26 to 2028-29 10
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Objectives

All of these objectives are designed to benefit the entire community we serve. Our numbers are
small (currently we have 82 undergraduate students, of whom 45 are UK-domiciled) so any
measures targeting specific groups would be impossible to implement without making it obvious
which students are being targeted. In addition, although we have identified areas that we are
concerned about, and can see patterns in our data, none of the numbers are sufficiently large that
we can be confident of the impact various demographic factors are having on individual student
outcomes.

Objective 1.1 increase the visibility of our offer to students who have not previously considered an
arts education through outreach activities. We will work with local schools to provide support and
guidance to students in applying to study the arts at university (to us and other institutions) and to
increase awareness of the value of higher education in the arts, and of the value of higher
education.

This relates to the overall participation in higher education within the local region, and especially
the lower-quintile areas surrounding Cambridge.

Target: increase the number of non-white and first-in-family applicants by 10% in each year of the
plan.

Objective 2.1 increase the visibility of our offer to students who have not previously considered an
arts education through outreach activities. We will work with local schools to provide support and
guidance to students in applying to study the arts at university (to us and other institutions) and to
increase awareness of the value of higher education in the arts.

Measure of success: increase local applications by 10% in each year of the plan.

Objective 3.1 increase the visibility of our offer to students who have not previously considered an
arts education through outreach activities. We will work with local schools to provide support and
guidance to students in applying to study the arts at university (to us and other institutions) and to
increase awareness of the value of higher education in the arts.

Measure of success: increase local applications by 10% in each year of the plan.

Objective 10.1 Formalise the availability and disbursement of hardship funds to students facing
financial difficulty.

Currently 27% of the home-domiciled undergraduate students are receiving some form of financial
support from the School. This ranges from a full bursary covering accommodation and tuition, to
reduction in tuition and accommodation costs by up to one third, to vouchers for meals, assistance
with the costs of materials and transport and other miscellaneous expenses. These are awarded
on the basis of need, but awareness of their availability is not high, and the fund tends to be
awarded on a first-come-first served until the money runs out. The amount of support available in
each year is also variable.

We will formalise the hardship funds with an agreed amount each year, separate them from
academic scholarship awards, and ensure transparency as to what support is available and what
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the criteria are. A panel of staff will decide each request, and the figures will be reported to the
Academic Board.

Target: provision of needs-based financial support to 20% of students.

Measure of success: Reduction in withdrawals of students from Quintiles 1 and 2, and overall
withdrawals for financial reasons by 66% in the final year of the plan. (From 3 students per year to
1)

Objective 10.2 Increase financial literacy among students through personal support and general
workshops. Provide personalised guidance for SLC applications and support for students in finding
local work.

This has consistently been raised by student services staff and by students themselves. They find
the student loan process confusing (more so for the first-in-family students), they find it hard to
budget and plan for costs and many of them express fear of their finances, and are afraid to
engage.

Measure of success: Reduction in withdrawals of students from Quintiles 1 and 2, and overall
withdrawals for financial reasons by 66% in the final year of the plan. (From 3 students per year to
1).

Objective 12.1 Provide structured and assessed support for student’s career development through
the Creative Generator, including support for entrepreneurship and freelance careers and first
steps in building a creative career.

Our numbers are too low to report graduate outcomes with any granularity, but in student
consultations and meetings, there is a consistent need expressed for career guidance and
development. What little data we have from graduate outcomes shows that around 45% are in full
time work, but it is not clear if these are graduate level roles.

Measure of success: increase in graduate level employment to 60% by 2028.
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Cambridge School of the Visual and Performing Arts (CSVPA)

Intervention strategy 1 Local outreach: why be an artist?

Objectives: Increase awareness of the value of, and applications to, higher education arts courses in the local area, especially among care leavers,
first in family and polar quintiles 1 and 2. Objectives 1.1, 2.1 and 3.1

Targets: See Annex C, Table D

Risks to Equality of Opportunity: Risk 1: Knowledge and skills, Risk 2: Information and guidance, and Risk 3: Perception of higher education all
addressed through a single strategy: increase awareness of the arts as an educational and career opportunity within the local area, and more clearly
articulate our support for alternative and atypical student pathways.

Our applications are already well distributed in terms of TUNDRA and POLAR Scores, but the overall numbers are low. Although we accept a higher
number of students from TUNDRA Quintile 1 than the national average, or than is the norm for art and design subjects, we believe that we could do
more to make young people aware of the opportunities that exist.

Activity Inputs Outcomes Method(s) of evaluation Cross

intervention
Standards of evidence denoted as (T1) (T2) (T3).

Workshops at local Administrative  Intermediate outcomes: Feedback from school staff
schools to increase staff time —
awareness of arts additional ten e Improved perceptions about o Post-activity polls gathering stakeholder
higher education and  days/year. the value of the arts and experience and perceptions
career pathways. opportunities it affords

Academic staff Impact Evaluation

time twelve days Outcomes o

per year ¢ Increased applications from local schools

' e Increased levels of interest in (UCAS)
the School

e Increased participation in HE from local schools
(UCAS)
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Clarity on the alternative Update to Intermediate outcomes: Ongoing analysis of applicant profiles
admissions process and marketing
entry requirements. materials, e Increased interest from e Focus on personal statements and interview
website and applicants with alternative experience
UCAS. qualifications

Impact Evaluation

e Increased interest from
applicants who are first in + Increased applicants from polar quintiles 1 and

family, or from lower quintile 2, care leavers and first in famlly

populations .
Increased mature applicants and from Access courses

Outcomes

Increased applicants from polar
quintiles 1 and 2, care leavers and
first in family

Approximate total cost of activities over 4-years

£16 000

Summary of evidence base and rationale

This intervention strategy is based on work that has been done at other providers in the Arts to increase interest in the subject. Projects such as the
Saturday Clubs supported by the Sorrell foundation have found that students from disadvantaged groups are benefited by being made aware of the
possibilities of a creative career. 1° In addition, speaking to current students about their experience of applying for university, many found the portfolio
interview to be a hurdle, and anecdotally several students mentioned friends and classmates who had declined to apply to university because of the

10 https://saturday-club.org/2024/11/14/annual-review-the-impact-of-local-partnership-working/
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fear of having to provide a portfolio. This is borne out by our analysis that applicants who fail to take up the offer of an interview and who
subsequently do not find a place at university (in that recruitment cycle) are disproportionately from polar quintiles 1 and 2. 1

Evaluation

The evaluation of this intervention will be primarily through feedback, informal and formal. We will monitor applicants and success rates from targeted
schools and colleges for the impact on applicant and intake numbers.

Intervention Strategy2: Formalise financial support via the hardship fund and scholarships, improve financial literacy among the student
body

Objectives: Target support to students most in need and assist all students in developing financial literacy and awareness. Objectives 10.1 and 10.2
Targets: See Annex C, Table D
Risks to Equality of Opportunity: Risk 10: Cost pressures

Our students from lower quintiles and who are first in family frequently find themselves in financial difficulties during the course of their studies. They
report that they did not know that the maintenance loan would not cover the cost of living, that they are not aware of how much money they are
expecting, or how to budget or plan.

We do have a financial hardship fund that is available to students facing hardship, but could be better sign posted, some students know about it, while
others do not. We have a two-pronged plan to address this: formalising and monitoring the hardship fund and its use and increase the support we
give to students with budgeting and planning their finances. We expect that both of these will be most used by students from lower polar quintiles, or
who are first in family, and will monitor the uptake with those in mind, but will not limit access to either.

11 See Appendix A, page 14
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Activity Inputs Outcomes

Formalise process and Administrative staff Intermediate outcomes:
financial support to time — additional five
students (hardship daysl/year. *

fund).

Clarity of expectations
with regards to financial
Academic staff time support
Hardship fund awards ofthree days per year.

up to £500 per year for *
students in immediate
financial need. Awards
may take the form of
free meals on campus,
accommodation debt
relief, or cash for
expenses such as travel
or course supplies. Cost
of living bursary for high o
potential students from

lower quintiles/first in

family, awarded at the

start of study based on

applicant data. Award is

designed to offset cost

of living in Cambridge.

Bursary of up to £3000

per year, in the form of

Clarity of process with
regards to financial
support

Outcomes

e More consistent support
for students in genuine
need

Targeted support for
students pursuing
internships or career
progression

Access and participation plan 2025-26 to 2028-29

Method(s) of evaluation

Cross
intervention

Standards of evidence denoted as (T1) (T2) (T3).

Applications for financial support 1S4

Scrutiny of applications and requests will
confirm whether the information is properly
presented

Hardship fund awards would normally be limited
to one per student over their enrolment.

Cost of living bursaries would normally be
awarded for the full enrolment on the course.

Career support awards would normally be
limited to one per student over their enrolment

Impact Evaluation

Ongoing monitoring of students who receive
support to ensure success

Annual analysis and reports to the board to
substantiate interventions.
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a waiver, awarded for all
years of study.

Career support awards
of up to £500 to
students in support of
internship or
employment
opportunities, to offset
costs.

Administrative staff
time — additional
twenty days/year. *

Provide individual
advice and support for
financial management
and planning, and
improve support for
student loan

Development of
support materials

Intermediate outcomes:

Student feedback from sessions

Improved confidence in o Post-event polls and feedback
dealing with financial
issues among students e Monitoring of access to support materials on

VLE

I More students receiving
applications. and VLE content. . ]
PP Ten days learning the loan that they are Impact Evaluation
i entitled to
designer. ¢ Ongoing monitoring of students who receive
Outcomes support to ensure success

Fewer requests for
financial support in later
parts of the year

Increase in outcomes among
students in lower quintile
economic groups.

Access and participation plan 2025-26 to 2028-29
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Approximate total cost of activities over 4-years

Hardship fund: based on current requests, up to £4 000 per year

Cost of living bursary: based on current student need: £12 000 per year

Career support fund: up to £4000 per year Additional cost over four years: £80 000
Financial literacy: Administrative and technical support staff:

£16 000

Summary of evidence base and rationale

This intervention is based on feedback from frontline student services and welfare staff, and on requests from the students themselves. Larger
institutions provide this as a matter of course, and the National Union of Students has a number of interventions and support pages on the issue of
financial literacy. *2

The formalisation and transparency of the hardship fund is a necessary step in how we monitor and support students, and should need no
explanation.

Evaluation

Evaluation of the financial literacy support will be through post-event feedback, and through monitoring of the use of the information on the VLE. We
will also continue to ask the Student Association and students in general what other support they need.

Evaluation of the hardship fund and scholarships will be through ongoing monitoring of the performance of students who require assistance.

12 https://www.nus.org.uk/cost-of-living-hub
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Intervention Strategy 3 Creative Generator

Objective: The Creative Generator is a new project to embed career development and employability in the School. It initially ran as a short project in
one course, and will now be expanded to the entire provision. Objective 12.1

Targets: See Annex C, Table D

Risks to Equality of Opportunity: Risk 12: Progression from Higher Education

Activity Inputs

Academic staff time
and training.

Personal tutoring for support
and career goals.

Academic staff
management and
leadership: 35 days

Careers week

In conjunction with national
careers week, a breakout week of
workshops and interventions will
be held in spring of each year.
This week will bring together a
number of external guests and
visitors, and be an opportunity for @nd honoraria
students to receive feedback and

All staff support — five
days

External guests travel

Access and participation plan 2025-26 to 2028-29

Outcomes

Intermediate outcomes:

Increased focus on career
goals among students

Increased awareness of
support for careers

Outcomes
Improved graduate outcomes

Intermediate outcomes:

Increased awareness of
career opportunities and how
to take advantage of them

Increased confidence in
entering the professional
work

19

Method(s) of evaluation

Annual student feedback

e Annual surveys
Feedback from staff

e Annual monitoring

Feedback from event
e Post-event survey and feedback

Ongoing monitoring of graduate
outcomes

e Alumni surveys and follow up
e Graduate outcomes

Cross
intervention
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guidance from industry contacts Outcomes

and alumni.
e Improved graduate outcomes

Entrepreneurship and Development work  Intermediate outcomes: Feedback from validation
placement and planning: ten

days » Increased participation in e Consultant and external panel
From 2026-27, we are intending work experience or member feedback
to offer all students the choice of Specialist tutor and entrepreneurial skills classes
a one semester internship support, additional Module results and feedback
project, or a creative staff at 0.2 contracts * Increased awareness of
entrepreneurship module in which graduate opportunities * Module feedback

they generate an idea for a o External examiner reports

. Outcomes
Eus!ness, almd Woc:k to pr.oduce a Ongoing monitoring of graduate
u§|ness plan and are given Improved graduate outcomes outcomes
guidance and feedback from
industry expertS. The academIC ° Alumni Surveys and fO”OW up
framework for assessed e Graduate outcomes

internships is not yet in place, nor
is the support for managing
placements, so the timeframe for
the implementation of this is
longer.

Approximate total cost of activities over 4-years

Careers week staff costs: £36 000

Careers week other costs: £10 000
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Entrepreneurship and placements:
Development and validation costs: £10 000

Running costs of module(s): £48 000

Summary of evidence base and rationale

This intervention is based on feedback and requests from students, and on the success of the smaller scale project that ran in one course. Feedback
from alumni and employers who visit the campus is strong on the need for students to be prepared for freelance and gig working careers, and our
own staff's experience of the industry shows the need for students who are flexible and able to work independently.

Evaluation

We will monitor the performance of all students who participate in these events, and maintain contact (where permitted) with them as they graduate.
Although the Graduate outcomes survey is the benchmark, we intend to conduct our own more immediate surveys over the life of this project in order
to have more timely evaluative feedback that can be used to course correct.
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Whole provider approach

We take a whole provider approach (WPA) to access and patrticipation. We have considered our
current WPA context and identified areas where we can go further, as part of the commitments in
this Plan. The following provides a summary against the key domains in the WPA approach.

Our institutional journey

e Over the previous years we have increased our enrolment of UK students and students
from a more diverse context. We set out to provide a traditional art school experience with
face-to-face teaching and personalised support, and this has proven to be an ideal
environment for particular kinds of students.

e Our overall attainment has improved over the past five years!®, and our graduate outcomes,
while still too granular to be reliable are showing improvement. Anecdotally, our contacts
with alumni are showing that they are succeeding in a challenging environment.

Our institutional and senior leadership commitment

e We are an international School, with students and staff from across the globe and, from
diverse communities within the UK. As a small School, we encourage the development of
community and social cohesion among the students, and the community of creative
practice is supportive and challenging for all.

e The CSVPA senior leadership is small, comprising five members: Dr Megan Knight
(Associate Dean Academic Development and Enhancement) who has experience at two
previous universities in leading EDI activities, Prof Karin Askham (Rector), Prof Kevin Hart
(Provost), Ahad Khalique (Director of Business Operations), Liz Nantais (Dean of Student
Experience). All are invested in the success of this Plan.

o Day to day management of the interventions in this plan will fall to the ADAQE, and
monitoring of targets and milestones falls within her annual reporting, with oversight from
the Academic Board.

Our WPA student experience: Working across the student lifecycle and experience for all
students

+ We have taken the view that the entire student lifecycle is significant in the enhancement of
access, and in this Plan have focused on the initial stages of recruitment and outreach, and
on the post-graduation experience. Our records show that we are doing an excellent job of
supporting students with disabilities and students from ethnically and culturally diverse
backgrounds through to success in their studies (see Appendix A B3 Conditions P2 and 3)
and that the primary area of concern we have is for students with lower financial means.
This has informed the strategy throughout.

HEP structures that prioritise and facilitate widening access and student success

e In 2024-25 we have restructured our committee and reporting structures, and monitoring
and acting on our WPA and EDI activities now falls within the remit of the Student

13 from 50% good degrees in 2018/19 to 72% in 2024.
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Experience Committee (chaired by the Dean of Student Experience) and the Academic
Quiality and Standards Committee (chaired by the Associate Dean Academic Development
and Enhancement) with specific requirements to monitor and report engagement,
attainment and progression at all levels. The Academic Board and Board of Governors
have also now been tasked with monitoring the work of these bodies.

 We have instituted an independent Student Association, with representatives from across
the courses, which has the wellbeing of the entire student body as its remit. We have
worked closely with them to provide representation on all School committees and boards
and have empowered them to provide social cohesion and support among the student
body.

e A number of new policies and procedures have been enacted, including:
o Updated admissions policy, to clarify alternative routes to admission
e Updated attendance/engagement policy to focus on support rather than discipline

e Updated and enhanced annual monitoring of courses to direct focus on attainment
and support

Our use of data and evidence

e We maintain our own data and have used that extensively since in many cases our
numbers are too small to be significant or available within the OFS dashboard.

e We are in the process of commissioning a new Student Record System and will build within
it performance monitoring and tracking of attainment, so that more granular reports can be
generated. The current annual monitoring reports are manually produced, and can only be
done once per cycle, but the intent is to have closer monitoring and the ability to more
easily cross reference attainment with other concerns.

Student consultation
Throughout this process, students have been consulted.

In the first phase we analysed the minutes of the Student Staff Consultative Committees and
comments on the Module Evaluation forms, for concerns that had been raised. These included
concerns about transparency of financial issues, including support, and the lack of support for
internships.

In 2023-24, we met with student representatives on three separate occasions to discuss potential
strategies for the plan, especially with the graduating cohort in terms of their preparation for
working. The Careers week was discussed extensively with this group, and their support was
instrumental in bringing it together.

Once the plan had been drafted, it was taken to the Student Association for feedback and
comment, and amended slightly. The need for financial literacy came out of this, and from
meetings of the Student Experience Committee, where it was also raised.
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From there, open consultation sessions were held, and feedback gathered on each proposal from
the wider student body. 30% of the students participated in these sessions which took the form of
poster presentations and invitation for feedback. The feedback was very positive, with the most
common comment being simply “Yes!”.

As we go through the plan, each phase will culminate in a request for feedback, and the facilitators
will produce a reflective analysis of the event for further discussion.

Evaluation of the plan

Annual revaluation of the plan will take place in each of the years. This will consist of an annual
report to the board of governors covering:

e Progression towards targets, including any analysis of unexpected changes that affect this
progression (student body changes, industry or local environment adjustments)

e Report on events, including participation numbers and feedback

o Proposals for amendments, additions or changes to the original plan based on current
analysis

e Budget report

A summarised report of the investments, student responses, ongoing data and events will be
included in the annual rector’s report, to be published on the website, normally in the late autumn.

Over time, as the effectiveness of the strategy is assessed, we may present outcomes and findings
from the plan to the Independent Higher Education association, through its annual conference or
publications, or to the Council for Higher Education in Art and Design, or other publications or
associations as deemed appropriate as a means of sharing best practice.

Provision of information to students

We provide as full as possible information to our prospective students via both off line and online
materials. These are reviewed carefully to ensure accuracy and clear information is available to
them. As a private provider, dependant on our global reputation, it is of paramount importance to
us that our customers are happy. We have worked extremely hard over many years to develop a
reputation for providing material that accurately portrays the student experience. The website also
provides the opportunity to download a number of key documents for students including:

e Annual prospectus containing information on courses, careers, the campus, the city,
accommodation, canteen, what we look for in a portfolio/audition, summer course provision
and English language provision.

¢ Information on fees and start dates can be found in: course finders and application forms

o Information on fees, arrival dates, Terms & Conditions, and general information about the
school is provided in our offer packs (Admissions Documents).

Relevant links:

e https://www.csvpa.com/
e https://www.csvpa.com/documents/

How students can raise a concern regarding information provision
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Any issues that students raise with the information provision would initially be brought to the
attention of the Student Services Team or academic staff, who would then pass it on to senior staff
to be discussed at the CSVPA monthly board meetings and resolved. Significant issues would be

raised to CASL Governing Body. Students are invited to make formal complaints if they consider
that an informal complaint has not been addressed.
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Annex A: Further information and analysis relating to the identification
and prioritisation of key risks to equality of opportunity

Equality of Opportunity Risk Register

Risk 1: Knowledge and skills

Students may not have equal opportunity to develop the knowledge and skills required to
be accepted onto higher education courses that match their expectations and ambitions.

Analysis of UCAS applicant data from 2019-20 to 2023-24 (n=668) shows that we make offers to
around 75% of UK-domiciled applicants, with the majority of rejections being due to the applicant’s
failure to attend an audition or interview or supply a portfolio. There are only minor differences in
this rate when subdivided by courses or years, and no difference when analysed in terms of
disability, FSM eligibility or parental education.

The profile of students who accept a place at CSVPA are slightly different to those who apply or
are offered a place, with a slightly lower average TUNDRA Quintile Score (2.9 vs 3.1), a slightly
higher percentage of students who were eligible for Free School Meals, and a lower rate of
parental participation in higher education.

This is likely a reflection of the lower tariff we accept, and the more flexible approach we have to
entry requirements (unlike many competing schools, we do not specify that students must have
studied a creative subject at level 3, do not have specific GCSE grades required, and will consider
students who have not had a formal arts education).

When compared with national participation rates in higher education, and with a key competitor,
The University of the Arts London, the difference is even more noticeable: 35% of CVSPA
undergraduate students are in TUNDRA Quintiles 1 and 2, compared with 28% nationally, and only
15% of CSVPA'’s students are in Quintile 5, compared with 32% nationally.

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

B TUNDRA Quintile 1 ® TUNDRA Quintile 2 m TUNDRA Quintile 3 @ TUNDRA Quintile 4 ® TUNDRA Quintile 5
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Risk 2: Information and guidance

Students may not have equal opportunity to receive the information and guidance that will
enable them to develop ambition and expectations, or to make informed choice about their
higher education options.

This is unquantifiable in many ways. Admission to creative subjects has remained steady at around
8% of students for the previous eight years (https://www.hesa.ac.uk/news/19-01-2023/sb265-
higher-education-student-statistics/subjects), although the discourse within the public sphere is
often tilted against these areas.

Enrolment in level 3 qualifications in the performing and creative arts has been in partial decline
over the last decade as schools and colleges have been pressured to focus on STEM subjects at
the expense of others. There is evidence that a covid-era drop has been reversed, although the
decline in level 1 and 2 certificates in similar subjects continues.
(https://analytics.ofqual.gov.uk/apps/VTQ/VocationalAndOtherQualificationsOverTime/), which will
continue to have knock-on effects on the uptake of level 3 qualifications.

Although overall numbers have been reasonably stable, there is evidence of cold spots in
provision, and this is likely related to the unequal socio-economic profile of creative arts students at
university.

Our flexibility in accepting a wide range of level 3 qualifications, our willingness to consider
students without a formal level 3 qualification in the arts has served us well, but we could do more
in terms of local and regional outreach, especially outside of Cambridge centre to encourage
school and college students to consider the arts, and to emphasise the career options available in
these areas.

Risk 3: Perception of higher education

Students may not feel able to apply to higher education, or certain types of providers within
higher education, despite being qualified.

Explanation

Even where a student has the grades and information or guidance required to choose a particular
course or provider, they may not apply.

This can be due to a number of factors, including (but not limited to):
o financial or familial circumstances
e perception of the provider

e limited course provision (such as having no part-time courses).

Our TUNDRA profile indicates that we are doing well in this area, but more outreach would
continue to improve on this. We are aware that the application process for an arts school is
stressful, and are making changes to allow for digital submission of portfolios and auditions.

We have a flexible and supportive approach to the application process and could do more to
support students in demystifying the application process. As a small provider with a supportive
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specialist community, we are particularly attractive for students who are anxious or intimidated by
the larger and more competition-minded universities.

Risk 4: Application success rates
Students may not be accepted to a higher education course, or may not be accepted to
certain types of providers within higher education, despite being qualified.

We offer places to 75% of applicants, and the most common reason for rejection is failure to attend
an interview, or provide a portfolio. Post-results rejection is rare: our published tariff varies between
64 and 72, and the majority of our applicants are able to meet that requirement. We do not
currently have any GCSE requirements.

We are concerned that the portfolio/interview process is intimidating or may prove a financial
burden, and have been looking into other means of assessing work, such as digital portfolios.

Risk 5: Limited choice of course type and delivery mode

Students may not have equal opportunity to access a sufficiently wide variety of higher
education course types.

We are a specialist provider, and fill a specific niche within the local area. As a small provider we
also serve the specific needs of students who feel that a small, supportive, community, is the best
option for them. We do not offer part time, hybrid, or online courses, by design.

Cambridge has a considerable range of higher education provision, as well as being within
commuting distance of London: students within the local area are well served by the options within
the city and region.

Risk 6: Insufficient academic support

Students may not receive sufficient personalised academic support to achieve a positive
outcome.

As a low-tariff provider, we show considerable uplift in our student’s attainment.

The below chart shows the relationship between UCAS Tariff on entry (categorised as Low (below
80), Medium (100 to 140) and High (above 140)).

B withdrew Lower second class honours

Upper second class honours i First class honours
HIGH TARIFF 20.00%0.0!

MEDIUM TARIFF 30.00% 5

LOW TARIFF 31.25%
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Overall, 65% of students were awarded “Good degrees”, and for low tariff students the rate of
56.25%. If the data is corrected to remove withdrawals (none of the students were withdrawn for
academic failure), the rate of “good degrees” for low tariff entrants is above 80%.

Risk 7: Insufficient personal support

Students may not receive sufficient personalised non-academic support or have sufficient
access to extracurricular activities to achieve a positive outcome.

This is not easily quantifiable. As a small specialist provider we cannot offer the range of extra-
curricular activities that other institutions do. Most of our students are in residence at CSVPA, so
would likely take advantage of opportunities if they were available.

Our students are able to join Cambridge University Student Societies. We have a student
association who organise social activities, and we offer dance, yoga and art classes as extra-
curricular activities. In the past we have offered a number of sporting activities including basketball
and football, but interest has waned.

Cambridge as a whole has a wide range of activities available, including excellent sports facilities
and gyms through both the University of Cambridge (available to all students) and the local council,
as well as many private gyms and options. We encourage our students to explore the city and take
advantage of the opportunities on offer.

We can provide accommodation to all students in our own accommodation blocks, and the majority
of students choose this option. We offer a range of choices, including fully-catered and self-
catering options. Students who wish to stay in Cambridge in their own accommodation can access
listings and support through a number of local providers, but we do not explicitly support them in
finding accommodation.

All students have a personal tutor, in addition to their academic tutors, and can speak to them
about any issues that they wish to discuss. In addition we have a full-time welfare support
counsellor who is available to meet with students for one to one sessions, and who can also refer
students to further support locally if needed. We have a nurse in residence at the accommodation,
whom students can speak to about minor health issues and we make sure that all students in
residence are registered with a local GP.

Risk 8: Mental health

Students may not experience an environment that is conducive to good mental health and
wellbeing.

Our data on declared disabilities indicate that we are recruiting fewer students with disabilities than
similar providers in the same area. We should consider this, and whether we have more students
with such difficulties than we are aware of. There is evidence that students from lower income and
diverse backgrounds self-report mental health and learning difficulties at a lower rate than others,
and this may be a factor in our numbers.

We have an on-site counsellor who is available to support students who are experiencing
difficulties with their mental health and can advise and refer them to further local services. He is
available to all students, regardless of formal diagnosis or declaration, and works closely with them
on managing stress and their own mental health. Where necessary we will refer students to
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CAMHS, or other services locally, but will continue to support students regardless of additional
services they may be accessing.

We have an on-site Academic Learning Support tutor who works with all students who have
declared a learning difficulty, and will support any student who either asks for it, or is referred out of
concern by a tutor. She is able to assist with managing work and accommodations, and advises
tutors on assessment design and support for students.

Our staff are accessible to all students, and we operate on a self-reporting system for extensions
and accommodations, within reason. Any student can request absence or extensions in order to

cope with difficulties they may be experiencing, but these requests are tracked, and if they make
repeated requests they will be referred to their personal tutor, ALS or the counsellor for additional
support.

Risk 9: Ongoing impacts of coronavirus

Students may be affected by the ongoing consequences of the coronavirus pandemic.

As a small specialist provider with a broad range of student backgrounds and abilities, we are
extremely well equipped to provide support for students at different stages of learning or
development. As an art school that does not require prior formal study in the arts, we assess each
incoming student on their abilities and provide tailor-made support and feedback throughout the
student’s journey.

We operate on a traditional art school model, where students are given formative feedback
(commonly known as “crit”) on a weekly basis, on their developing work, with guidance and
resources to improve and develop their understanding, ideas and execution throughout. The small
community and supportive environment is particularly suited to students who may be suffering from
anxiety or social exclusion as a result of the pandemic.

Unlike many providers, we did not see a decline in attainment or completion during the pandemic,
and we continue to produce excellent outcomes.

We have excellent personal support available to all students, for daily life challenges, academic
concerns, learning difficulties and mental health challenges, and this has proven a significant boon
to our students, who have continued to thrive.

Risk 10: Cost pressures

Increases in cost pressures may affect a student’s ability to complete their course or obtain
a good grade.

This is a concern. Our retention rate is low, and many students report financial difficulties, both in
general discussion and when withdrawing. We have a high proportion of students from lower
POLAR and TUNDRA quintiles, with consequent lower levels of familial support available.

Art school can be expensive, and we provide access to free materials, a considerable cost for
design students, especially in fashion, including free printing, calico, and basic supplies. We gather
donations from commercial enterprises which are available to all students, and we encourage
students to reuse and recycle materials in their work. We provide students with access to
computers and software at no charge, and do not require the purchase of any additional
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technology to complete the course. This includes high end camera equipment and large scale
colour printing.

We have a hardship fund which students can access by reporting need. Most commonly, this takes
the form of vouchers for meals at the canteen, or discounts on accommodation or tuition costs.

We have full scholarships available to students, some with corporate sponsorship, some from our
own funds.

We are aware that most of our students have part time jobs, and are revisiting the teaching
timetable in order to ensure that they are able to both work and complete their studies.

We are aware that some of our students have found that managing their finances is difficult, and
are looking into supporting them with budgeting and planning as well as in applying for work and
understanding the student loan.

Risk 11: Capacity issues

Students may not have equal opportunity to access limited resources related to higher
education, such as suitable accommodation.

This is not a concern for us currently, as we have sufficient accommodation for all students. Going
forward, as we expand provision, we need to consider how we support students who choose not to
stay in our accommodation, or provide for more.

We are flexible in our space usage, and if student numbers increase are more than able to
increase the facilities we offer. We are not limited to a physical estate, but can rent additional
facilities as demand allows.

Risk 12: Progression from higher education

Students may not have equal opportunity to progress to an outcome they consider to be a
positive reflection of their higher education experience.

Our outcomes are not well documented, but from the limited data we have, there are concerns that
students are not able to progress into the careers they wish. This is not uncommon for creative
subjects: the industries we serve are notably challenging to access, especially for lower income
graduates.

We provide access to the industry in the form of guest speakers and mentors, and have short term
placements on offer with these mentors for students. We provide personal tutoring, which in the
final year is heavily focused on career progression and support for professional development.

We offer an annual “careers week” during which we bring in industry experts to review portfolios
and conduct mock interviews, we do CV and Social Media clinics for students to prepare their
professional presence, and workshops in freelancing and launching your own business.

Going forward, we are planning to offer short term assessed work placement as an option in all
undergraduate courses, and hope to be able to offer financial support for travel and other
expenses associated with these opportunities.
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We plan to offer startup support for design brands and freelancers, in the form of financial and
business support and guidance for students planning to work independently.

We plan to tap into our alumni and professional network and set up a career mentoring scheme
that will continue beyond graduation, providing ongoing support for graduates (and then using
those graduates to support our newer students).
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Annex B: Further information that sets out the rationale, assumptions
and evidence base for each intervention strategy that is included in the
access and participation plan.

Intervention strategy 1 Local outreach: why be an artist?

Risks 1, 2 and 3 are all addressed through a single strategy: increase awareness of the arts as an
educational and career opportunity within the local area, and more clearly articulate our support for
alternative and atypical student pathways.

Our applications are already well distributed in terms of TUNDRA and POLAR Scores, but the
overall numbers are low. Although we accept a higher number of students from TUNDRA Quintile
1 than the national average, or than is the norm for art and design subjects, we believe that we
could do more to make young people aware of the opportunities that exist.

We already do a number of events that attract young people, whether individually or through their
schools, through co-operation with a number of local institutions and events. Every year we do a
joint project with the Fitzwilliam museum in which our students produce work in response to an
exhibition which is then displayed alongside the collection4, we collaborate with the Cambridge
Festival, holding our own exhibition in response to the challenges of the festival *°, and have
worked with scientists and thinkers on a range of creative responses to their ideas.*®

These events have historically been aimed at the general public, but we are now working with a
framework to include local schools, whether in these activities or in bespoke events. We are also
developing a selection of talks and workshops for local schools, focusing on the selection of
university courses and the advantages and opportunities afforded by arts education.

We have always done talks at schools and career events, but in the past these have been focused
mostly on increasing student recruitment and have been a bit subject to staff workloads and
availability. We are in the process of identifying local schools and speaking to them as to how we
can assist in increasing their students’ access to higher education. We are expecting to offer
portfolio workshops and interview advice, but we can also provide talks on careers in the arts and
design, and support for general university admissions and guidance, as well as more general
workshops or classes in design or the arts. Particularly, we would like to work with schools on
expanding the expectations of what tertiary education looks like, and who can access it.

Alternative pathways to education in the arts

Although we accept a wide range of qualifications and prior experience, we do not clearly enough
articulate that, nor do we provide useful or supportive guidance as to what should be included in
the portfolio. This may be a hurdle for some applicants, and the relatively high rate of RBD
applicants on UCAS (who did not respond to the request for an interview or provide a portfolio) is
likely a symptom of that.

14 https://www.csvpa.com/stories/events/csvpa-and-fitzwilliam-museum-collaborate-for-a-thought-provoking-
late-at-the-fitz-event/

15 https://www.csvpa.com/stories/collaborations/csvpa-at-cambridge-festival-2024-showcasing-student-
alumni-and-staff-talent/

16 https://www.csvpa.com/stories/collaborations/csvpa-pipgen-collaboration-the-transformative-power-of-art/
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We will add a section to the website, and to UCAS, that makes clear that we are an accessible
option for someone with a strong interest in the arts, with guidance both in written form and in
videos, as to what should be included in a portfolio, and how to prepare and submit one.

Intervention Strategy 32: Financial support and literacy

The financial support we currently offer is determined on a case-by-case basis. It is currently
awarded by the Rector on the basis of an application and support from a tutor or the Head of
Welfare.

We will institute a panel, answerable to the CSVPA board, which will consider all applications for
financial support, and decide based on set criteria and evidence. Students applying for financial
support during the academic year will be expected to demonstrate evidence that the situation will
not recur, and will be given advice on managing their finances.

Students will be made aware of the existence of the hardship fund via the VLE and from personal
tutors and the welfare team.

Provide individual advice and support for financial management and planning, and improve support
for student loan applications.

We currently do not provide this form of support, and are aware that other institutions with a similar
demographic profile do. We believe that this will go some way towards relieving the financial
pressure that our students face, as well as the anxiety around the same.

We have yet to conduct full research into what is needed and will need to decide how to provide
this support: through a third party, internally with existing staff, or the hiring of new staff, so the
timeline on this is likely to be longer.

The Creative Generator initially launched in 2023. It was initially designed to be a series of live
projects and talks for students on that award, to engage them in the fashion industry, and to
provide professional guidance for those students.

In 2024-25 we have expanded it to provide for the entire higher education provision for the School,
with a series of events, talks and workshops, designed to bring students’ career goals into focus,
and to support them through their studies and into the crucial first years after graduation.

The Creative Generator has a number of strands to it, each with their own rollout and success
criteria.

12.1.1 Personal tutoring

From 2024-25 the personal tutoring process at CSVPA will become increasingly structured, with a
series of guided conversations dealing with specific challenges and milestones throughout the
students’ career. These will be part of the already existing personal tutoring which is a more
informal process, and distinct from academic tutorials, which are specifically related to the
coursework and assessment. For undergraduate students, the topics will be:

e Year one, semester one: settling in, making friends and a check on administrative tasks
(loans, visas, accommodation etc)
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e Year one, semester two: response to first semester results, plans for the mid-year break,
financial pressures

e Year two, semester one: pathway and subject decisions, starting to prepare a professional
portfolio

e Year two, semester two: work experience and internships, decisions about final year
projects and directions

e Year three, semester one: Plans for post-graduation, support for CVs, career opportunities
and reflection on goals

e Year three, semester two: life plans, where to live, finances and goals

These will be rolled out over this academic year, with feedback and corrections as needed.
12.1.2 Careers week

In conjunction with national careers week, a breakout week of workshops and interventions will be
held in spring of each year. This week will bring together a number of external guests and visitors,
and be an opportunity for students to receive feedback and guidance from industry contacts and
alumni.

The week includes one to one interviews and feedback from talent acquisition experts, guidance
on social media presence, advice on working as a freelance, and setting up as a sole trader,
alumni mentoring and networking and guidance on pursuing further studies.
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Annex C: Targets, investment and fees

The OfS will append the information from the fees, investment and targets document when
an access and participation plan is published.
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Fees, investments and targets

2025-26 to 2028-29

Provider name: Cambridge Arts & Sciences Limited

Provider UKPRN: 10010308

Summary of 2025-26 entrant course fees

*course type not listed

Inflation statement:

Subject to the maximum fee limits set out in Regulations we will increase fees each year using RPI-X
Table 3b - Full-time course fee levels for 2025-26 entrants
Full-time course type: Additional information: Sub-contractual UKPRN: Course fee:
First degree N/A 9275
Foundation degree * N/A *
Foundation year/Year 0 (classroom based) N/A 5605
Foundation year/Year 0 (non-classroom based) * N/A *
HNC/HND * N/A *
CertHE/DipHE * N/A *
Postgraduate ITT * N/A *
Accelerated degree * N/A *
Sandwich year * N/A *
Turing Scheme and overseas study years * N/A *
Other * N/A *
Table 3b - Sub-contractual full-time course fee levels for 2025-26
Sub-contractual full-time course type: _Sub-con_trat?tual provider name and additional Sub-contractual UKPRN: Course fee:
information:
First degree * * *
Foundation degree * * *
Foundation year/Year O (classroom based) * * *
Foundation year/Year 0 (non-classroom based) * * *
HNC/HND * * *
CertHE/DipHE * * *
Postgraduate ITT * * *
Accelerated degree * * *
Sandwich year * * *
Turing Scheme and overseas study years * * *
Other * * *
Table 4b - Part-time course fee levels for 2025-26 entrants
Part-time course type: Additional information: Sub-contractual UKPRN: Course fee:
First degree * N/A *
Foundation degree * N/A *
Foundation year/Year 0 (classroom based) * N/A *
Foundation year/Year 0 (non-classroom based) * N/A *
HNC/HND * N/A *
CertHE/DipHE * N/A *
Postgraduate ITT * N/A *
Accelerated degree * N/A *
Sandwich year * N/A *
Turing Scheme and overseas study years * N/A *
Other * N/A *
Table 4b - Sub-contractual part-time course fee levels for 2025-26
Sub-contractual part-time course type: $ub-con?racltual provider name and additional Sub-contractual UKPRN: Course fee:
information:
First degree * * *
Foundation degree * * *
Foundation year/Year 0 (classroom based) * * *
Foundation year/Year 0 (non-classroom based) * * *
HNC/HND * * ¥
CertHE/DipHE * * ¥
Postgraduate ITT * * *
Accelerated degree * * *
Sandwich year * * *
Turing Scheme and overseas study years * * *
Other * * *
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Fees, investments and targets
2025-26 to 2028-29

Provider name: Cambridge Arts & Sciences Limited

Provider UKPRN: 10010308

Investment summary

A provider is expected to submit information about its forecasted investment to achieve the objectives of its access and participation plan in respect of the following areas: access, financial support and research and
evaluation. Note that this does not necessarily represent the total amount spent by a provider in these areas. Table 6b provides a summary of the forecasted investment, across the four academic years covered by the
plan, and Table 6d gives a more detailed breakdown.

Notes about the data:
The figures below are not comparable to previous access and participation plans or access agreements as data published in previous years does not reflect latest provider projections on student numbers.
Yellow shading indicates data that was calculated rather than input directly by the provider.

In Table 6d (under 'Breakdown’):
"Total access investment funded from HFI" refers to income from charging fees above the basic fee limit.
"Total access investment from other funding (as specified)" refers to other funding, including OfS funding (but excluding Uni Connect), other public funding and funding from other sources such as philanthropic
giving and private sector sources and/or partners.

Table 6b - Investment summary

Access and participation plan investment summary (£) Breakdown 2025-26 2026-27 2027-28 2028-29
Access activity investment (£) NA £22,000 £31,000 £32,000 £35,000
Financial support (£) NA £20,000 £20,000 £20,000 £20,000
Research and evaluation (£) NA £5,000 £5,000 £5,000 £6,000
Table 6d - Investment estimates
Investment estimate (to the nearest £1,000) Breakdown 2025-26 2026-27 2027-28 2028-29
Access activity investment Pre-16 access activities (£) £0 £0 £0 £0
Access activity investment Post-16 access activities (£) £4,000 £4,000 £4,000 £4,000
Access activity investment Other access activities (£) £18,000 £27,000 £28,000 £31,000
Access activity investment Total access investment (£) £22,000 £31,000 £32,000 £35,000
Access activity investment Total access investment (as % of HFI) 12.5% 16.5% 16.2% 17.2%
Access activity investment Total access investment funded from HFI (£) £22,000 £31,000 £32,000 £35,000
Access activity investment Total access investment from other funding (as

specified) (£) £0 £0 £0 £0
Financial support investment Bursaries and scholarships (£) £4.000 £4,000 £4.000 £4.000
Financial support investment Fee waivers (£) £8,000 £8.000 £8,000 £8,000
Financial support investment Hardship funds (£) £8,000 £8,000 £8,000 £8.000
Financial support investment Total financial support investment (£) £20,000 £20,000 £20,000 £20,000
Financial support investment Total financial support investment (as % of HFI) 11.4% 10.6% 10.1% 9.8%
Research and evaluation investment Research and evaluation investment (£) £5,000 £5,000 £5,000 £6,000
Research and evaluation investment Research and evaluation investment (as % of HFI) 2.8% 2.7% 2.5% 2.9%
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Fees, investments and targets
2025-26 to 2028-29

Provider name: Cambridge Arts & Sciences Limited

Provider UKPRN: 10010308

Targets

Table 5b: Access and/or raising attainment targets
Reference
number
PTA_1

Description and commentary Is this target Data source Baseline Units Baseline|
[500 characters maximum1 collaborative? vear data
All non-white students are No UCAS data 2021-22 Headcount 6] 7| 8| 10 12|
included in this (please include
details in
commentary)

2025-26 2026-27 2027-28 2028-29

Aim [500 characters maximum] Lifecycle stage Characteristic Target group Comparator group

Target: increase the number of
non-white and first-in-family
applicants by 10% in each year of
the plan.

Access Ethnicity Not specified (please

give detail in description)

Table 5d: Success targets
Reference
number

Description and commentary 2025-26 2026-27| 2027-28| 2028-29|

Is this target Baseline Baseline|
Data source Units
[500 characters maximum]

collaborative? year data
Other data 2021-22 Headcount 3| 1 1 1 1

Aim (500 characters maximum) Lifecycle stage Characteristic Target group Comparator group

Reduction in withdrawals of Continuation

students from Quintiles 1 and 2,
and overall withdrawals for
financial reasons by 66% in the
final year of the plan. (From 3

PTS_1

Low income background

Other (please specify in
description)

We have a pattern of students No

from lower quintiles withdrawing

for financial reasons, and overall
financial reasons are cited as the
most common reason for

source (please
include details in
commentary)

students per vear to 1 withdrawals.

Table 5e: Progression targets
Reference
number
PTP 1

Description and commentary 2025-26 2026-27| 2027-28] 2028-29]

Is this target Dat. Baseline Unit Baseline|
[500 characters maximuml ata source nits

Characteristic
collaborative? vear data

Aim (500 characters maximum) Lifecycle stage Target group Comparator group




